
How do suspension &  
expulsion impact students,  
schools, and community?

Students who are suspended lose time in the classroom.

Nearly 4 percent of all Washington public school students—44,655 students— were 
suspended out of school at least once during 2015.   The average length of suspension was 
3.8 days.1  

In total, Washington students lost over 169,689 days of class time during 2015.2 When 
students are suspended or expelled, they cannot participate in class, are less likely to 
complete schoolwork, and are more likely to skip school.3  
 
Students who are suspended struggle academically.

Suspension and expulsion is associated with lower academic achievement at both the 
school level and the individual level.4  Students who have been suspended are twice as 
likely as their peers to repeat a grade.5  

Students who have been suspended and/or expelled earn lower grades and perform at 
lower academic levels compared with their peers. This is especially true for students who 
have been suspended repeatedly.6  

Researchers have found that the more exclusionary discipline practices are applied, 
the worse students perform academically, even after controlling for poverty and other 
demographic factors.7   

Students who are suspended are more likely to drop out of school

Being suspended once doubles the chance a student will drop out, raising the risk to 32 
percent from 16 percent, which is the dropout rate for students who are not suspended. For 
those suspended two or more times, the dropout rate is 49 percent.8

Higher discipline rates are correlated with lower graduation rates. In analyzing data 
from Washington school districts with 1,000 or more students, researchers found that, on 
average, the ones with low suspension/expulsion rates had graduation rates that were 23 
percentage points higher than those with high rates of exclusionary discipline.9 

Students who are repeatedly absent are more likely to struggle academically. They have a 
harder time mastering reading, passing courses, and earning credits.10
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Students who don’t complete high school make less money, impacting their families and 
communities.

Individuals over age 25 without a high school diploma have the lowest median weekly 
income and highest rate of unemployment, according to data from Bureau of Labor 
Statistics 2015 Population Survey.11

People who lack a high school diploma have considerably lower earning power and job 
opportunities. Over a working lifetime from ages 25-64, high school dropouts are estimated 
to earn 27.3% less than those that graduated from high school. This makes for an average 
lifetime earning loss of $355,380.48 for high school dropouts.12  
 
Dropping out has long-term effects on economic productivity. Due to their lower lifetime 
earnings, people who drop out are less able to participate in federal, state and local tax 
collection efforts.13  

Reducing the dropout rate yields economic gains. Each additional high school graduate 
represents an average of $36,500 returned to the economy.14

Suspension and expulsion lead to negative school climate and impact all students.

When a student is suspended or expelled, all students, whether or not they have been 
disciplined, tend to feel less safe, are less likely to bond with teachers and other staff, and 
are less likely to get along with each other.15  

The negative school climate that results from exclusionary practices impacts all students,   
especially16 students of color.17  

Students in schools that frequently suspend and expel do not perform better 
academically.18 Conversely, districts in California saw academic improvements after they 
lowered rates of suspension.19 

Students who are not in school are more likely to engage in risky behaviors.

Youth who are not in school, for whatever reason, are significantly more likely to become 
involved in physical fights, carry a weapon, smoke, use alcohol, marijuana and other 
drugs, and engage in sexual intercourse.20  

Students who are suspended are more likely to be involved in the criminal legal system.

Dropping out of school triples the likelihood that a person will be incarcerated later in 
life.21 

By analyzing longitudinal data, researchers found that being suspended increases the 
likelihood of criminal victimization, criminal involvement, and incarceration years later, 
as an adult.22 
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Students who have been suspended are less engaged in their communities as adults.

Disciplinary exclusion can also decrease the odds of future civic and political participation. 
A study that examined the post-school voting and volunteering behaviors of young adults 
with a history of suspension in school found that suspended students are less likely than 
others to vote and volunteer in civic activities after high school.23 

Suspensions and expulsions are costly for school districts.

Because a school district’s average daily attendance rate is used to calculate the amount 
of state aid it receives, districts stand to lose money when students miss school due to 
out-of-school suspensions. An evaluation of 11 of the largest school districts in Texas show 
showed that this loss, combined with other costs stemming from exclusionary discipline, 
resulted in a combined $140 million in expenditures from 2010 to 2011.24   

Suspensions fail to deter disruptive behavior

Research has shown that punishment, especially when it is used inconsistently and in the 
absence of other positive strategies, is ineffective at changing student behavior.25 In fact, 
a study of middle school discipline records found that students who were suspended at 
the beginning of 6th grade were more likely to have discipline problems for the next four 
terms.26 Similarly, a longitudinal investigation revealed that the strongest predictor of 
a middle school student’s number of out-of-school suspensions was the number of out-of-
school suspensions she or he received in 4th or 5th grade.27
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